
Prestieesci Research Review 
 

1 
 

A CASE STUDY OF ESL INSTRUCTORS AND STUDENTS FROM CHINA AT THE UNIVERSITY 

LEVEL; AIMS AT IMPROVE LEARNER AUTONOMY, TESOL MATERIAL DEVELOPMENT, AND 

REFLECTIVE TEACHING 

 

Wu Yanyan , Uranus Saadat 

Lincoln University College, 47301 Petaling Jaya, Selangor D. E., Malaysia. 

 

Corresponding author: Wu Yanyan, Lincoln University College, 47301 Petaling Jaya, Selangor D. E., 

Malaysia,  

Email: 616090812@qq.com 

 

 

ABSTRACT 

A research study was conducted to analyse the interaction between EFL teachers and 

students at Chinese institutions. This abstract aims to provide a brief summary of that 

study. The study primarily aims to build student agency, develop TESOL (Teaching 

English to Speakers of Other Languages) tools, and examine reflective pedagogy. The 

main objective of this project is to discover strategies to empower both the students 

and teachers in English as a Foreign Language (EFL) programs in Chinese institutions. 

This study used a mixed-methods strategy, which combines quantitative survey data 

with qualitative classroom observations and interviews. The first section of the study 

examines the development of learner autonomy among Chinese university students. The 

study's overarching goal is to learn what factors influence EFL students' ability to take 

initiative in class and how to best foster student agency in such settings. The second 

section is on developing TESOL materials for usage in Chinese universities. It assesses 

the efficacy of existing materials while also exploring innovative approaches to creating 

resources that meet the requirements and objectives of students. Part three delves into 

reflective pedagogy practices among English faculty members at Chinese institutions. 

It explores how teachers evaluate their own performance, think critically about their 

own methods of instruction, and make changes to better suit their students' needs. By 

examining these interconnected aspects, this study contributes to the broader 

discussion of English as a foreign language (EFL) education at Chinese universities and 

offers valuable insights for improving EFL instruction and student performance. The 

findings are expected to have an impact on pedagogical tactics, curriculum building, 

and professional development programs, all with the goal of improving the quality of 

English as a foreign language teaching in similar educational settings.  
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INTRODUCTION 

English as a Foreign Language (EFL) programs are constantly evolving, which is fantastic 

news for both students and faculty at Chinese universities. Research in this area 

focusses on many crucial areas of EFL (English as a Foreign Language) teaching. Some 

of these developments include more student agency, more TESOL materials, and more 

reflective practice among EFL teachers. By illuminating these interrelated aspects, this 

research aspires to enhance EFL pedagogy and teaching techniques in Chinese university 

settings. There has been a significant uptick in the recognition of the importance of 

student agencies in EFL classrooms. Students achieve learning autonomy when they are 

able to take an active role in lesson planning, research, and the development of their 

own meaningful applications of course material. Motivating students to take 

responsibility of their own learning not only improves their English language skills, but 

also fosters independence and a lifelong love of learning (Borg, 2019). In addition, 

creating and refining TESOL materials is crucial to effective language instruction. The 

specific interests and demands of Chinese university students should inform the 

development of instructional materials aimed at improving engagement and language 

acquisition. This study investigates methods for developing TESOL resources that are 

appropriate for a wide range of learners in terms of both content and context. 

Furthermore, English teachers should participate in reflective teaching practices to 

improve their methods of instruction and adapt to changing educational contexts. 

English teachers may benefit greatly from reflective teaching since it allows them to 

identify their own teaching strategies' strengths and areas for improvement, which in 

turn allows their students to learn more efficiently. With the help of English teachers 

and Chinese college students, this research will examine the views, impressions, and 

challenges related to student agency in learning, reflective practice in the classroom, 

and the development of TESOL resources. The purpose of this research is to use 

qualitative and quantitative methodologies to enhance EFL training in Chinese 

university settings (Yeh, 2019). Finally, this study's findings could inform initiatives to 

improve EFL pedagogy and the quality of English language instruction at Chinese 

colleges via policy shifts, course redesigns, and ongoing professional development 

opportunities for faculty. Important aims of this project include enhancing language 

competence, intercultural competency, and academic accomplishment among English 

teachers and Chinese university students (Murray, 2020).  

 

BACKGROUND OF THE STUDY 
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This research investigates the teaching and learning of English as a foreign language 

(EFL) among English instructors and Chinese university students, with an emphasis on 

learner autonomy development, TESOL (Teaching English to Speakers of Other 

Languages) materials creation, and reflective teaching methods. Given the evolving 

landscape of ESL curricula and the growing need for native English speakers in China, 

research into this area is of the utmost importance. English knowledge is becoming 

more important for academic, professional, and personal growth in China due to the 

country's rapid economic expansion and worldwide integration. Consequently, teaching 

English has become more important throughout the nation. Being fluent in English is 

obviously important for many reasons, including connecting with people all over the 

world, landing a job overseas, and advancing one's career in the corporate world. 

Challenges Shared by Chinese University Students and English Teachers in China: Some 

Chinese college students still have a hard time becoming fluent English speakers, even 

after years of instruction. Perhaps these problems stem from a combination of factors, 

including a lack of opportunities for active engagement with the language, traditional 

methods of education, and limited exposure to actual language usage. Similarly, due to 

underfunding, overcrowding, and antiquated pedagogical approaches, Chinese English 

teachers may fail to provide their pupils a decent language education. Success in 

language learning over the long run depends on the creation of TESOL materials that 

prioritise learner autonomy. Learner autonomy is the ability to organise one's own 

learning, monitor one's own progress, and effectively use one's own resources. This 

study's overarching goal is to discover ways to empower EFL students to take an active 

role in their own learning, with a secondary objective of creating TESOL materials 

tailored to the specific needs of Chinese students. An educator who consistently 

participates in reflective practice assesses their own pedagogical decisions, the quality 

of their connections with students, and the outcomes of their classes. According to 

Benson (2019), reflective techniques may assist English teachers become more effective 

teachers, cater to their students' unique requirements, and progress the area of English 

language education.  

  

PURPOSE OF THE STUDY 

Through an examination of student agency development, TESOL resource production, 

and reflective pedagogy, this research seeks to enhance English as a foreign language 

(EFL) teaching and learning at Chinese institutions. The following are the aims of the 

investigation: Find out how to teach English as a foreign language in a way that gives 

Chinese college students more control over their own learning. Part of this is figuring 

out how to get kids to take initiative in their own education, set goals for themselves, 

and improve their language skills independently. Develop and evaluate English as a 

Second Language (ESL) materials tailored to the needs and proficiency levels of Chinese 

university teachers and students. Among these duties is the creation of engaging and 

culturally relevant lesson plans aimed at enhancing students' language proficiency and 
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communication abilities. English professors in Chinese universities will be the focus of 

this project, which aims to provide and assess reflective pedagogical practices. 

Consistent self-reflection on pedagogical decisions, classroom dynamics, and student 

outcomes fosters critical thinking, professional growth, and self-awareness. The focus 

of this initiative is reflective teaching, learner autonomy, and the development of 

TESOL resources. Improving the quality and effectiveness of EFL education in Chinese 

university settings is the overarching objective. The goals of this field of research are 

to inform future pedagogical approaches and instructional techniques that aim to 

increase the English language proficiency of both students and teachers, promote more 

active learning, and support the professional development of EFL instructors.  

 

LITERATURE REVIEW 

A growing number of Chinese universities are recognising the importance of English as 

a foreign language (EFL) programs, which aim to foster student agency in their own 

learning, enhance TESOL (Teaching English to Speakers of Other Languages) materials, 

and motivate teachers to critically examine their own pedagogical practices. This 

literature review offers an analysis of current research and key trends across several 

domains. Teaching English as a foreign language (EFL) in more traditional Chinese 

university settings places a premium on student autonomy as a learner. Benson and 

Little found that it is critical to provide students agency for their own education. 

Research suggests that learner-centred strategies, such as task-based learning and 

learner training programs, may enhance students' motivation, confidence, and language 

proficiency (Chen, 2021).  

Two of the things that get in the way of encouraging student agency are cultural 

perspectives on education and paradigms that prioritise the teacher. Ongoing research 

on practical strategies to increase learner autonomy in Chinese EFL classrooms focusses 

on goal setting, self-assessment, and personalised learning routes (Gao, 2020). Creating 

TESOL Course Materials The most efficient way for Chinese university students to learn 

a new language is using high-quality TESOL resources tailored to their needs. Research 

conducted by Richards and Nunan emphasises the need of resources that are relevant, 

engaging, and suitable for both culture and language. Following the tenets of 

communicative language instruction, TESOL resources should encourage authentic 

language use and participation (Richards, 2020).  

The creation and adaption of TESOL materials in China often include technology, 

multimedia resources, and task-based methodologies. Researchers like Li, who argue 

that materials should be developed with students' interests, language proficiency 

levels, and learning objectives in mind, are advocates of a needs-based approach (Hurd, 

2021). Astute Direction Reflective classroom methods are essential for English as a 

Foreign Language (EFL) courses and teacher education programs in China. Schön put 

forward the concepts of "reflection-on-action" and "reflection-in-action" to foster 

critical evaluation and improvement of teaching techniques. These ideas highlight the 
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need of teachers reflecting on and understanding their own classroom experiences. The 

goal of reflective teaching is to help educators evaluate their own practices, make 

necessary adjustments to their lesson plans, and cater to their students' individual 

needs (Shi, 2020). 

Cheng and Zhan's study is one of many that looks at the effects of reflective practices 

on instructors' motivation, confidence, and effectiveness in Chinese EFL classes. Peng 

(2019) suggests that professional learning communities, peer observation, and 

structured reflection activities might help teachers with their ongoing professional 

development and innovation. In sum, Important components of English as a Foreign 

Language (EFL) education in Chinese institutions include reflective teaching strategies, 

learner autonomy, and the provision of TESOL materials. Researchers and educators in 

the area of English as a foreign language (EFL) should continue to challenge the current 

state of knowledge in order to enhance EFL training, assist students and instructors in 

overcoming cultural and contextual hurdles, and progress the field overall. By bridging 

theory and practice, this field of study lends a hand in enhancing ESL education around 

the world.  

 

RESEARCH QUESTION 

1. How can one modify TESOL resources so that they better support autonomous 

learning among Chinese university students, taking into account their unique 

language and cultural backgrounds? 

 

 

METHODOLOGY 

This research's findings call attention to the importance of studying how Chinese 

university students majoring in English as a foreign language understand and implement 

learner autonomy. Various theoretical frameworks that deal with the emergence and 

growth of learner autonomy are part of the literature review and analysis. The 

characteristics of both conventional and technologically enhanced classrooms have 

been backed by empirical research. This inquiry is built upon previous studies that laid 

the theoretical framework for it by using the proposed community of practice construct 

grounded in socio-cultural theory. 

Research design: Instead of relying on a single data collection to tackle the research 

goals, a multiple-method study design is required due to the complexity of learner 

autonomy. Researchers in this study collected and analysed both quantitative and 

qualitative data using a mixed-methods technique. It is possible that data sets gathered 

at various points in the research process could supplement one another to provide a 

fuller picture of the issue at hand. A mixed methods approach may provide a more 
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comprehensive view than relying just on one technique when investigating a 

complicated problem such as student autonomy in language instruction. This study may 

use both quantitative and qualitative methods to examine how students' perceptions 

and actions of learner autonomy are influenced by their immediate classroom setting. 

If the datasets are complementary to one another, then using them together should 

help illuminate the study topic. This research primarily aimed to gather quantitative 

data that might be bolstered by further qualitative evidence. Based on the idea of 

"sequential explanatory" techniques, this mixed-methods strategy was constructed. 

Therefore, this investigation is a synthesis of two earlier studies that used distinct 

subsets of the same population. The process started with collecting quantitative data, 

which was then analysed to find overarching themes. These themes would then guide 

the subsequent round of qualitative data collection. Following the development of 

hypotheses via quantitative data collecting researchers shifted their focus to 

qualitative data analysis. Study 1 used quantitative data obtained from a survey 

questionnaire to ascertain the meaning of "learner autonomy" according to pupils in the 

local area. It was then adjusted such that it just assessed the elements of student 

agency that the students in that particular setting really encountered. What followed 

was a new round of random student selection followed by an additional sixteen weeks 

to complete the course. Research Project 2. Divided into its two complementary halves. 

The first stage was to collect two sets of numerical data using the most recent poll 

results and data stored by the students' online learning environment. While students' 

online learning engagement was assessed using log logs, a questionnaire was used to 

evaluate their attitudes and performance on the specified learner autonomy criteria. 

Finally, the presentation draws on an integration of quantitative and qualitative data 

sets to give a profile of learner autonomy in the setting under inquiry. This methodical 

procedure also provides an opportunity for the study to enhance the reliability and 

validity of the instruments. The researchers used a mixed-methods sequential 

explanatory design for their experiment, and it gives a visual picture of the steps they 

took. This section describes the procedures followed by the first and subsequent 

studies. To analyse the qualitative data, researchers will use SPSS version 25. We will 

use the odds ratio and 95% confidence interval to quantify the strength and direction 

of the statistical link. A significance level of p < 0.05 was used as the threshold for 

statistical analysis. Descriptive analysis may help researchers understand the underlying 

nature of the data. Using Cronbach's alpha, researchers will ensure the data is real and 

reliable.  

Sampling: In this study, an easy sampling method will be used. For this first portion of 

the poll, researchers from Chinese University recruited 1,560 students from four 

separate schools. The descriptive statistics revealed that there were much more women 

than males in the EFL area (87.4% vs. 12.6%), and this holds particularly true within the 

local ecosystem. Participation was lower in the South and Mekong Delta areas, and 

higher in the Central and North (417 and 641, respectively) (271). Detailed explanation 

of the distribution of these two primary variables. Although the sample did not 
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accurately represent the study's aims, it did reflect current reality and the challenges 

of data collection owing to its gender and regional imbalance.  

Data and Measurement:The main data for this study will be gathered via qualitative 

analysis. In Part A, we ask for the usual demographic details; in Part B, we give 

respondents a 5-point Likert scale to rate various aspects of their offline and online 

experiences. Many places will contribute to the secondary data, but websites will play 

a vital role. 

Statistical Software: MS-Excel and SPSS 25 will be used for Statistical analysis. 

Statistical Tools: The fundamental character of the data will be understood by using 

descriptive analysis. The data will be assessed for validity and reliability using 

Cronbach's alpha, a logistic regression model, or analysis of variance (ANOVA). 

 

CONCEPTUAL FRAMEWORK 

 

 

RESULT 

The results of Study One, which were based on an analysis of the survey data, are shown 

below. This study's results supported the first two hypotheses, which sought to 

understand the conceptions of autonomy and the relationships between them among 

Chinese university students studying English as a foreign language. In this section, 

researchers examine the relationships between these opinions and three independent 

variables: gender, residence, and self-reported computer skill. Researchers accounted 

for both parts of the survey in their analysis. First, they had participants rate three 
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separate factors; second, they collected information on 62 distinct forms of 

autonomous learning using a five-point Likert scale, which was complemented with 

three open-ended questions.  A total of 1,660 students from four different schools at 

Chinese University were able to submit valid replies in the first round of the survey. The 

descriptive statistics revealed that there were much more women than males in the 

EFL area (87.4% vs. 12.6%), and this holds particularly true within the local ecosystem.  

With 150 and 231 participants, respectively, the North and Central areas outperformed 

the Mekong Delta and South regions, which had 98 and 83 participants, respectively. 

Detailed explanation of the distribution of these two primary variables. Although the 

sample did not accurately represent the study's aims, it did reflect current reality and 

the challenges of data collection owing to its gender and regional imbalance.  

 

Table 1: The Sample's Gender and Location Breakdown 

 

 

The majority of respondents rated their computer abilities as ordinary or mediocre, 

while less than 10% assessed them as outstanding, very great, or dreadful. These results 

corroborated the majority of students' reports of ease while utilising computers in this 

subject. In order to address the first research question, which asked, "How did the 

participants perceive the qualities of learner autonomy?" this section explains the 

analytical technique used. In order to categorise the 62 survey questions, exploratory 

factor analysis was used to the gathered data. Based on the statistical significance of 

the correlations (Bartlett's test p<.01) and the high partial correlations (Kaiser-Meyer-

Olkin measure =.921) among the 62 items, it seemed that the data might be factored. 

In order to determine the number of components for the sample, a scree plot test was 

conducted using eigenvalues larger than one. The number of eigenvalues on the curve 
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to the left of the scatter plot determines the number of variables to be picked. This 

curve might contain or omit the break point; the data sample can have three or four 

components.  

 

Table 2: KMO 

 

 

Figure 1: Scree Plot 

 

The most reliable method for component extraction is Principal Component Analysis 

(PCA) as it enables the factors to account for almost all the observed variation. Using 

this procedure, we were able to isolate and analyse these four components. Out of a 

total variation of 36.907 percent, the four components that were retrieved were 

explained 20.394, 8.281, 5.148, and 3.084 percent. Three and a half percent of the 

overall variation was explained by the fourth component. Therefore, the overall 

variance represented by the three-factor solution was increased by 3.084% by the four-

factor solution. With such a small sample size, it was possible to explain 36.907 percent 

of the total variation by four variables. Of the total variance, 5.148% was attributable 

to the third component and 3.084% to the fourth. For this reason, all four components 

were included in order to keep the current factor analysis technique as a tool for 

experiments. Nevertheless, more research was conducted after this decision was 

reviewed. 
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DISCUSSION 

Learner autonomy growth, TESOL materials creation, and reflective teaching practices 

are the focal points of this research, which is noteworthy within the framework of global 

language education, and which focusses on English as a foreign language (EFL) 

instruction and student learning among Chinese university students. It is in this 

discussion that the key issues and outcomes of such an inquiry are discussed. Making a 

Student More Self-Reliant Given the importance of memorisation and teacher-centered 

instruction in traditional Chinese education, the concept of learner autonomy takes on 

more significance in English as a foreign language (EFL) classrooms. Encouraging 

students to take charge of their own learning has the potential to lead to better and 

longer-lasting language acquisition and competence. Possible areas of interest for this 

research include strategies that encourage learner autonomy. Some examples of these 

strategies include encouraging independent study habits and providing resources for 

self-evaluation, as well as incorporating learner-centred activities within the 

curriculum. Materials for the TESOL Course Good TESOL materials are essential for 

engaging and helping EFL students. When working with Chinese college students, it is 

essential to provide materials that are both linguistically appropriate and culturally 

appropriate. Possible areas of focus in this study include developing TESOL materials 

tailored to the needs and abilities of Chinese language learners. Altering current 

materials, including multimedia components, and using task-based approaches might 

be required to achieve improved outcomes in language acquisition. Reflecting on One's 

Own Teaching Practices Reflective teaching encourages educators to examine their own 

pedagogical practices in light of their interactions with students and the content they 

teach. Examining how English instructors at Chinese universities utilise reflective 

pedagogy to hone their craft is an intriguing avenue for further study. Inspiring self-

awareness and continual professional development, reflective teaching has the ability 

to improve pedagogy and student outcomes. Effects on English as a Second Language 

Courses Implications for English as a Second Language (ESL) programs in China and 

throughout the world are substantial, according to this study: Approaches to Teaching: 

The results of this research have the potential to inform the creation of new 

pedagogical approaches that empower Chinese college students to actively participate 

in their own learning and improve their language skills. By gaining a deeper 

understanding of reflective teaching practices, researchers may help English instructors 

in their professional development efforts to promote a culture of creativity and 

continual improvement in language instruction. Competence in Cultural Competence: 

When designing TESOL resources for Chinese students, it is crucial to include cultural 

aspects. This will assist students in overcoming language and cultural obstacles and 

enhancing the quality of their language learning experiences. at the end, studies on 

English as a foreign language (EFL) education at Chinese institutions might contribute 

to the discourse around successful language acquisition by shedding light on student 

agency, the development of TESOL resources, and reflective pedagogy. Teachers may 
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assist their Chinese students become more fluent in English and more prepared to 

collaborate with individuals from other cultural backgrounds by concentrating on five 

key topics. Future research and implementation efforts should keep exploring inventive 

approaches to maximise language learning results in diverse educational situations 

(Littlewood et al., 2021). 

 

CONCLUSION 

In the end, the study has provided insight into the Chinese EFL classroom, particularly 

on student agency development, TESOL resource generation, and reflective pedagogy 

implementation. Several significant findings have been derived from this investigation: 

First, the need of fostering student autonomy in English as a foreign language 

classrooms has been highlighted. A more student-centered approach to education has 

the potential to boost motivation, engagement, and language proficiency. Second, the 

significance of tailoring TESOL materials to the needs and skill levels of Chinese college 

students has been highlighted. To aid in second language acquisition, well-designed 

materials should be able to cater to a variety of learning styles. And lastly, reflective 

teaching methods may be quite useful for English teachers, which is a well-known fact 

these days. Teachers who consistently reflect on their own teaching practices have a 

leg up when it comes to student needs, professional growth, and career advancement. 

Furthermore, the study emphasises how these elements are interrelated in creating an 

interesting and fruitful environment for EFL classes. Educators should use learner 

autonomy principles, TESOL materials that are relevant for the students' contexts, and 

reflective teaching approaches to help students learn English fluently. By illuminating 

strategies and practices that promote student agency and teacher effectiveness in 

Chinese higher education, the research concludes that EFL education is an ongoing 

discourse with valuable contributions. In the future, researchers may look at additional 

factors influencing EFL program outcomes and find innovative approaches to language 

learning in different classrooms. Based on these results, researchers may enhance EFL 

teaching techniques and promote intercultural understanding.  
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